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INTRODUCTION

Developing Chinese Fluency is a rigorous communication skill training program that seeks to systematically
expand the intermediate learners’ vocabulary, and help them achieve advanced level proficiency in the oral and
written use of the language—particularly in the areas of description, comparison, and introduction—in a relatively
short period of time. The modularity of the training also allows for much flexibility in its use to achieve different
proficiency levels as well as focus on certain themes and skill areas.

GOALS OF THIS PROGRAM

Filling the Gap

In the field of teaching Chinese as a foreign language, there has always been a lack of material for training productive
(speaking and writing) skills; Developing Chinese Fluency fills this void. This program not only addresses the needs
of conversational or speaking and writing courses, but is also designed for all upper-intermediate to rising-advanced
students as well. To help students achieve an advanced level of speaking, this program offers rigorous training that
effectively builds descriptive and comparative skills, among others, required for advanced proficiency.

Improving Instructional Efficiency

Another goal of Developing Chinese Fluency is to improve instructional efficiency. It breaks away from the
conventional framework by adopting an innovative approach consisting of intensive form-focused vocabulary
input coupled with functional output. Such an approach seeks to augment basic vocabulary and elevate expressive
ability, boosting students’ proficiency rapidly.

SCOPE OF THE SKILLS

The training encompasses the three modes of communication proposed in Standards for Foreign Language
Learning in the 21st Century (ACTFL 2006): Interpersonal, Interpretive, and Presentational. It covers these skill
areas: description, comparison, interview, report, and statement of opinion. Forms include dialogue, monologue,
panel discussion, debate, presentation, e-mail, and oral and written report.

ENTRANCE LEVEL FOR THIS PROGRAM

This program is especially designed for upper-intermediate to rising-advanced level students, i.e., students with
250-300 college Chinese contact hours (approximately four semesters of college Chinese courses) and have acquired
approximately 1000-1200 words. It is also suitable for heritage learners who are fluent in Mandarin and have
completed basic literacy training, as well as learners who wish to achieve advanced proficiency in a short time.

PROGRAM PEDAGOGY

The skill training in this program draws reference from the oral proficiency guidelines set by the American
Council on the Teaching of Foreign Languages (1999) and the national standards on foreign language education,
often referred to as the “5SC” (2006). This instructional design has incorporated ideas from various methodologies
that suit the purposes of this program, such as the lexical approach, audio-lingual method, grammar-structure,
communicative language teaching (CLT), and task-based language teaching (TBLT).



MAIN FEATURES OF THIS PROGRAM

A Training Instructional Model
Being a proficiency training model, this program has more learner-centered and hands-on activities, and less
teacher-front lectures. It is characterized by:

1. aclearly defined set of objectives;

2. astep-by-step progressive training procedure;
3. synthesis of covered skills; and
4

. means of monitoring and assessing the learner’s progress.

Training Procedures
To effectively develop fluency and accuracy, this program adopts a bottom up approach, expanding progressively
from words to sentences, and sentences to paragraphs.

A Three-Stage Spiral Progress
Each main unit consists of three progressive stages labeled I, II and I11:

Building Core Vocabulary (for intermediate communication): Building a core vocabulary base for
the chosen theme in order to fill the gaps in vocabulary and everyday conversational skills.

Building Expressive Power (for advanced expressions): Learning theme-related advanced
expressions such as four-character idioms and set phrases as well as native speech patterns,
in order to enhance expressive power with rich expressions and vividness.

Building Paragraph Fluency (for presentational structure): Using sentence connectives,
transitional phrases, or other structural means to organize ideas and sentences to achieve cohesion
and coherence.

Vocabulary Instruction

Stage I in each unit has relatively heavy load of vocabulary. However, as the items are mainly general nouns
and adjectives organized by categories, they can be easily learned and memorized. The vocabulary instruction is
conducted through the media-rich aural-oral drills, and reinforced by after-class typing and chunking exercises.
Rather than spending hours and hours on writing every single new character by hand, students are expected to read
and type the core vocabulary and key expressions for reading and writing activities.

Listening and Reading Activity

This program includes listening-reading passages in each unit. Compared with the “main text” as commonly seen
in a regular textbook of a Chinese language course, these passages serve various purposes in this program, such
as vocabulary comprehension and reinforcement, discussions of cultural information or topics, character reading
and maintenance, or unit review. The passages can be preceded with listening in class first, and then followed up
by reading as homework.

Modularity and Flexibility

Normally, a unit in this program takes about 8-10 contact hours to finish, and an enrichment unit needs approximately
2 - 3 hours. The entire course takes about 70-85 hours. Because the units are self-contained modules, they can
easily be combined with other units to suit particular needs or a varied length of training. As shown in the following
table, the three stages can be configured differently according to the proficiency background and needs of learners.



= Done selectively v v/ =Main focus (\/ ) = Optional, selective, or self-instruction

STAGE I1 STAGE II1
Building Expressive Power | Building Paragraph Fluency

(Advanced Expressions) (Presentational Structure)

College, 3" semester, heritage class

College, 5" semester, mixed class v v (/)
College, 7" semester, mixed class v v v v
High school, 2"-3" year, heritage class vV v v

High school, AP Chinese, mixed class \/ \/ (\/)

ORGANIZATION AND MAIN ELEMENTS OF UNITS

The textbook consists of seven basic training units and five enrichment sections. It is thematically organized to
provide systematic coverage of the core vocabulary in five basic areas: Objects, People, Nature, Geography, and
Cities. While the basic training units focus on skills such as description and comparison, the enrichment sections
provide opportunities to explore issues and views on related topics and practice skills on presentation and putting
forth an argument. Through a series of learner-centered activities such as reading-report, debate, and research
projects, the enrichment sections also seek to achieve vocabulary consolidation and skill integration.

The three stages of the training units are further divided into four or five lessons.

In Stages I and 11, each lesson includes these elements:
1. Words and Expressions: Providing vocabulary terms to be covered in this lesson.

2. Auwral-Oral Drills: Providing form-focused vocabulary input and exercises that help build
the core vocabulary through a multimedia approach.

3. Forms and Structures: Providing in-class interactive activities on important sentence structures
or particular words, in the form of quizzes, games, and speaking or listening tasks.

4. Interactive Tasks: Providing opportunities for meaning-focused output, as well as practice of
vocabulary and sentence forms through simulated scenarios and tasks.
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. Fluency Enhancement: Providing guidance for review and reinforcement with exercises including
chunking, typing, listening, reading, fluency and writing.
In Stage III the lesson includes two major parts:

1. Paragraph Organization: Explaining key points for paragraph organizations through examples
as well as exercises.

2. Unit Assignments: Including a vocabulary test, as well as speaking and writing tasks for students’
progress assessment.

PROGRAM COMPONENTS

WORKBOOK
The Workbook serves as a handy reference to help students review and retain key points of each lesson. It is designed
to be used together with the Online Workbook. It grants access to the Online Workbook through an access key that



is printed inside the book. For classrooms that are not Internet-ready, the Workbook may be supplemented by the
audio and image resources provided to instructors to achieve the intended results. The Workbook offers two main
categories of exercises: Aural-Oral Drills allow students to have aural/oral repetitive practice, such as vocabulary,
native speech patterns, and question-and-answer prompts. Those exercises can be completed either through the
online interactive activities or by a traditional face-to-face approach. Fluency Enhancement offers a variety of
activities such as chunking, typing, listening/reading, fluency drilling, and writing to reinforce vocabulary and
improve speed, accuracy and fluency.

Online Workbook

The Online Workbook enhances the learning experience by combining multimedia materials with interactivity
and ease of access to information. The Online Workbook is conveniently accessible by students wherever there is
connection to the Internet.

For the Aural-Oral Drills section, carefully-chosen pictures are provided alongside the text to aid comprehension
and vocabulary retention. Native speakers’ audio recording, available at the click of a button, offers authentic
language models for students to emulate.

Instead of spending hours learning to write every single new vocabulary item by hand, students can focus on
developing fluency while carrying out the chunking, typing and writing exercises on their computers. The online
typing facility in the Online Workbook allows students to improve Chinese typing skills by giving instant feedback
on typing errors, speed and accuracy.

Companion Website (biaoda.cengageasia.com)

The Companion Website offers additional resources for students such as flashcards to help them review the
vocabulary items of each lesson. For instructors, the site provides password-protected presentation and assessment
resources such as teaching guides, images, audio clips, reproducible worksheets, periodic performance checklists,
and useful web links for classroom activities.

TO THE LEARNER

Is This the Right Course for You?
This course might NOT be suitable for you if your primary interests are one or more of the following:

» Learning basic language survival or coping skills.
» Improving listening and reading proficiency only.
* Reading literature or newspaper.

This course is probably right for you if you wish to build your speaking and writing proficiency within a relatively
short time. It also offers solutions to these common experience and problems:

+ Difficulty in making significant improvement in speaking skills, e.g., speech is too basic,
often just lists of words, phrases, or broken and discrete sentences.

» Language barriers in daily communication and social occasions, e.g., feeling frustrated when
trying to participate in a conversation of everyday topics with native speakers such as language
partners or host parents.

 Inability to carry on a conversation with a native speaker in any breadth or depth.



Can This Course Replace an Advanced Reading Course?

This program includes a considerable amount of reading/listening passages to help build the learner’s comprehension
for upper intermediate to lower advanced levels. However, it is NOT designed for developing skills to read newspaper
or literature. If you are already an advanced speaker and your goal is to develop proficiency in reading formal or
literary style, then an advanced reading course might be more suitable for you.

What Would Be an Effective Learning Approach and Strategy for This Course?
Here are some recommendations for a successful and enjoyable learning experience:

1. Be prepared for a skill training program: Consider this course a systematic skill training program
in which the initial stages usually involve mechanical drills that seem to discourage creativity. Keep
in mind that these exercises are important steps to building your fluency and accuracy, and that you
need to be patient and follow the training steps closely. The building of a strong foundation will
facilitate more spontaneous and creative language use as you gain proficiency.

2. Be clear about the training objectives: In order to build your fluency up to the advanced level, this
course is divided into several training units, each with clearly stated objectives. To better prepare
yourself for the tasks in each unit, be sure to read the objectives.

3. Learn vocabulary terms efficiently: There is a considerable amount of vocabulary terms in each unit.
While following the training procedures and self-testing guides in each unit, do develop your own
strategies that work best for you. Follow the online study guide for better strategies that will help you
learn the vocabulary more efficiently.

We hope that this program will help you build a strong foundation for advanced Chinese. Much of the success
depends on your commitment and hard work. To get started, you may want to learn this famous saying from Laozi
(#-F), the ancient Chinese philosopher who is credited as the father of Taoism:

FB2AT #TATF
gianlizhixing shiyuazaxia

“A journey of a thousand miles begins with a single step.”
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